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1. Presentation

“Escuelas de Palabra” (EDP) is an initiative designed and implemented by the Education for 
Peace in Colombia Program (hereafter Educapaz) in support of the Colombia’s Commission 
for the Elucidation of Truth, Coexistence and Non-Repetition (hereafter Truth Commission). 
The first phase of the project was carried out in 20191. with 33 schools of the country’s 
Caribbean and Insular region2, with Porticus’s support, specifically through the grant “GR-
059182: Pedagogical Expeditions of Truth Commission”.

“Escuelas de Palabra” has the following goal: “position truth as a public asset in Colombia’s 
educational sector, hence contributing to processes of reconciliation and guarantees of non-
repetition of violence in the post-agreement context.”

This document presents the final report of the research project aimed at evaluating the 
first phase (2019) of “Escuelas de Palabra”, understood as a strategy that promote peace 
pedagogies that promote a culture of truth and non-repetition in school communities. 

The evaluation process is centered around a participatory assessment of the project’s reach 
and is guided by the “most significant change” methodology and Educapaz’s monitoring 
and evaluation guidelines. For Educapaz, evaluation is a key component of the program’s 
learning culture and is part of an intended and continuous process aimed at consolidating its 
pedagogical strategy contributing to peacebuilding through education. 

This document contains the key references used in the evaluation process as well as the 
results obtained from the analysis of the project’s pedagogical, advocacy and communication 
strategies, with an emphasis in the application of the “Methodological Mosaic”, the didactical 
tool that structured EDP’s intervention in schools, which offers different paths that the school 
communities can choose from. Towards the latter part of this document, one finds conclusions 
and recommendations for future interventions. A methodological annex and a synthesis of 
evidence is also included insofar as this supports the assessments made during the evaluation 
process.  

1. In 2021, Educapaz began the implementation of a second phase of EDP, in this case, with 30 schools in the 
states of Cundinamarca, Boyacá, Tolima, and Huila, belonging to the country’s Central Andean region.
2. The 33 schools that participated in 2019 were located across the 8 states of the Caribbean and Insular re-
gion.
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2. The project and its evaluation process
Educapaz is an alliance created by seven civil society organizations in 2016. It is dedicated 
to the implementation of local action, research, and public policy advocacy strategies aimed 
at contributing to peacebuilding through education. Educapaz’s two main goals are: first, 
to strengthen access, relevance and quality in rural education for mestizo, indigenous and 
afro-Colombian communities, especially those most affected by the country’s internal armed 
conflict. Secondly, to escalate socioemotional, citizenship and reconciliation education 
(CRESE) in the Colombian educational sector at large. 

In this framework, with “Escuelas de Palabra”, Educapaz hopes to contribute to one of the 
Truth Commission’s purposes: to work with schools in order to position the idea that truth-
seeking and truth-telling are necessary for reconciliation processes, which in turn, are highly 
important for when it comes to guarantees of non-repetition of violent acts.

For Educapaz, it is clear that school communities of all kinds should play an active role in a two-
way reflexive process: on the one hand, it’s important to strengthen schools as spaces where 
“truth” is regarded as a key virtue. On the other hand, it’s necessary to enhance research and 
create awareness on how the Colombian armed conflict has impacted the education sectors, 
and on the role that public, private, rural, and urban schools have played in the conflict’s 
persistence but also in peacebuilding efforts. This is relevant because the relationship 
between armed conflict and schools is under-researched and has been a marginal topic in 
public discourse and in academic discourse in Colombia.

With all this in mind, Escuelas de Palabra believes that “through participatory research and 
pedagogical reflection-action processes, school communities can establish links to better 
understand the importance of truth both in ordinary day to day conflicts, and with regards to 
the importance of memory and truth-seeking and telling efforts in the effort to put an end to 
the armed conflict.

EDP’s pedagogical strategy has several inspirations. Firstly, it is grounded in Father Leonel 
Narvaez’s approach to what he calls “logics of truth”. According to Narvaez, to promote a 
culture of truth, it is necessary to navigate three logics of truth: the logic of Events: (What 
happened and who was affected) the logic of Meanings (Why did it happen), and the logic of 
Overcomings (What needs to be recognized and transformed).

[...] a través de investigaciones participativas y reflexiones pedagógicas, las 
comunidades educativas construyan vínculos entre el valor de la verdad en 
conflictos cotidianos que se presentan en sus entornos escolares y familiares, 
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así como en sus comunidades y territorios, y la importancia de hacer memoria 
y contribuir al esclarecimiento de la verdad en relación con el conflicto armado 

colombiano. (Educapaz, 2020, p. 14)

Figure 1: Logics of Truth 

Secondly, EDP’s pedagogical strategy is based on a “Methodological Mosaic” that was 
inspired in the lessons learned by more than 30 school and non-formal education peace 
education initiatives with which Educapaz established a collaborative dialogue in 2018. This 
conversation allowed Educapaz to establish different pedagogical paths (which ultimately 
make up the aforementioned mosaic), that diverse school communities can choose from in 
order to promote a “culture of truth” in regards to different types of conflict (inter-personal, 
social, and armed conflict).  The five Paths offered are: “The value of truth in peaceful school 
coexistence”, “Finding the truths of our territory”, “Young experts on the Truth Commission”, 
“Bridges between memory and truth”, and “Our school as an agent in the armed conflict and 
peacebuilding” 

Figure 2. Paths in the Methodological Mosaic
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The five paths have the common purpose of promoting a “culture of truth” through the 
“logics of truth” approach and offer a step-to step sequence that invited school communities 
to embark on exercises that imply reflexive, training, research, and communication activities 
with regards to different types of conflicts. Although the five paths that make up EDP’s 
“Methodological Mosaic” have particularities, all share a common pedagogical sequence 
that tries to allow schools to experience their own truth-seeking and telling process through a 
participatory research exercise, in order that they can experience, at a small scale, a challenge 
similar to that faced by the Colombian Truth Commission at a large scale.

In the implementation of its first phase in the Caribbean and Insular region in 2019, EDP was 
led by a team of regional multi-disciplinary facilitators that supported the 33 schools selected 
in an open call.

In each of the 33 schools selected, Educapaz motivated the conformation of a “catalyzing 
team” made up of students, teachers, school administrators and other actors of the educational 
community (alumni, parents and other caretakers, community leaders). This inter-generational 
team (which generally has between 5 and 20 members), is the center of the project’s pedagogical 
activities, which, as can be seen in Figure 3, involve training sessions, participatory research 
exercises, “truth-seeking and telling dialogues”, and the design and elaboration of creative 
products through which teams can share their findings and achievements with each of their 
communities. The pedagogical assessment process started in schools in march and ended in 
November 2019, with closure activities, both at the individual school level and at the regional 
project level happening in December of that same year. 

Simultaneous to this pedagogical assessment, EDP implemented a cross-cutting transmedia 
communication strategy that seeks both to give visibility to the project itself, with an emphasis 
on the creative products created by each school, as well as to engage other acts in the 
conversation on truth as a public asset and its relation to the educational sector. Research 
reports and creative products are available in https://educapaz.co/EscuelasDePalabra/

EDP also included an advocacy component aimed at elevating the impact of the initiative 
through collaborative work with social actors, teacher-training schools, universities, and 
decision-makers at the local, state, regional and national levels, including the Truth Commission 
itself.
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EDP’s purposes in pilot phase carried out in the Caribbean and Insular region in 2019 were to:
 

• Strengthen awareness amongst leaders of the educational sector around the role of 
teachers in efforts related to truth, reconciliation and non-repetition. 

• Strengthen capacities and abilities in school communities with regards to the promotion 
of truth, reconciliation, and non-repetition. 

• Motivate a pedagogical movement committed to truth, reconciliation, and non-
repetition. 

• Strengthen teacher-training schools’ and faculties of education’s willingness to 
contribute to the building of a pedagogical movement committed to the promotion of 
truth, reconciliation and non-repetition. 

• Strengthen the capacities and abilities of staff in teacher training schools and faculties 
of education with regards to project-based learning in history education. 

• Facilitate access to relevant international academic experience and feedback for 
Colombian educational leaders working towards truth, reconciliation, and non-repetition

• Strengthen decision makers’ commitment to truth, reconciliation, and non-repetition in 
the educational sector.

In 2020, seeking to build evidence that could account for EDP’s process, its results, and lessons 
learned, Educapaz established an agreement with the Universidad del Norte to carry out the 
project’s evaluation. This resulted in the design of a qualitative, ex-post evaluation scheme, 
centered on identifying the most significant changes, based on the triangulation of perceptions 
of members of the participant school communities, the perceptions of Educapaz’s team and 
project allies, as well as the documents generated throughout the project. Besides identifying 
lessons learned, the evaluation aimed to identify recommendations for sustainability.
 
Considering the project’s specific goals, the following 6 categories were established in order 
to account for the process and reach of EDP: Relevance, Efficacy, Efficiency, Empowerment, 
Sustainability, and Satisfaction. For each of these categories the Universidad del Norte 
proposed an initial battery of indicators that guided a series of open questions and guidelines 
for interviews.

Alongside individual interviews, group workshops were carried out in order identify previous 
relevant experience and most significant changes as perceived by the different participants of 
each of Methodological Mosaic’s paths.
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For the data collection process, the University selected 20 of the 33 participating schools. 
In total, 8 group workshops took place, including a total of 16 students, 13 teachers, and 2 
school leaders. Additionally, 53 individual interviews were completed, engaging a total of 
14 students, 14 teachers, 5 school leaders, 4 caretakers and community leaders, 5 Educapaz 
facilitators, 3 Educapaz leaders, 5 project allies, and 3 representatives of the Truth Commission. 
Likewise, the Universidad del Norte carried out a detailed analysis of all of the documental 
information contained in the Methodological Mosaic, the project’s partial and final reports, 
the team’s monthly reports, and EDP’s website, which contains the research reports, posters, 
and creative products elaborated by the participants. 

The data analysis procedure was initially done for each of the Mosaic’s paths and the 
communication and advocacy strategies. Subsequently, the information was compiled for 
each of the evaluation’s categories. The information was processed in Excel analysis matrixes. 
In a first phase of the analysis, the process of categorizing was done using open coding 
based on the initial set of indicators, which were adjusted based on emerging findings. In the 
second phase, based on axial coding, the assessment typologies were defined for each of 
the indicators. Finally, the measurements standards to identify the level of fulfillment of each 
indicator in a scale of low, medium, and high. 

Low: When evidence allows to affirm the non-fulfillment or negative assessment of the 
indicator (item 0). This means that none of the possibilities of result present in the typology 
for the indicator were fulfilled. 

Medium: When evidence allows to affirm the partial fulfillment of the indicators, referenced in 
the selection of at least one of the items listed in the indicator’s typology (other than 0). Also, 
the medium scale applies when, even though most or all of the items are fulfilled, this is not 
the case for most or all the schools interviewed. 

High: When evidence allows to affirm the fulfillment of the majority of items listed in the 
indicator’s typology, and in most or all of the schools interviewed. 

Finally, it is important to say that in the case of indicators when this assessment was not 
possible, the analysis of evidence allowed for the establishment of specific inventories. 
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Figure 3: Logic of indicator assessment

Once the degree of fulfillment of each of the indicators was established, the next step of 
analysis consisted in assessing the totality of each category or dimension (relevance, efficacy, 
efficiency, appropriation, sustainability, and satisfaction) and the whole of the EDP project. 
For the assessment of each of the categories in the Mosaic’s paths, as well as in the final as 
assessment of the project, the globality of indicator items were taken into consideration.

 

Figure 4: Logic of dimension assessment
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3. Findings: the five paths and the advocacy strategy
.Path 1: Truth 
as a principle 
in school 
coexistence.

Path Goal Most significant changes

Elucidate a school 
coexistence 
conflict in order to 
promote positive 
transformations 
in the school 
community and 
position truth 
as a key value in 
peacebuilding.

Capacity building in school communities with regards to the 
promotion of truth, reconciliation, and non-repetition.

Empowerment around the “Methodological Mosaic” and 
multiplication strategies inside participating schools at a small scale. 

Empowerment around the “logics of truth” approach and its use in 
conflict management practices. 

Curricular transformation: changes made in “Institutional Project” 
and “Coexistence Manual” guidelines.

Links with previous school project and creation of new projects.

Pedagogical transformations: changes in teaching practices, 
incorporation strategies used in the Methodological Mosaic in 
classroom activities. 

Improvement of socioemotional abilities in students: some students 
involved in the “catalyzing teams” became more argumentative and 
proactive in their school communities thanks to their experience in 
EDP. 

Transformation in conflict mediation beyond schools. In some 
cases, the “logics of truth” approach transcended school space 
and became a conflict-resolution tool for families and social 
organizations related to members of the “catalyzing team”. 

Impact in teacher-training schools: 
• Empowerment around the “Methodological Mosaic” 
• Pedagogical use of creative products 
• Participation in the Network of Teacher-Training Schools 

for Peace, which is building a pedagogical movement that 
promotes the right to truth and non-repetition
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Path 2: 
Finding the 
truths of our 
territory.

Path Goal Most significant changes

Elucidate a territorial 
conflict in order to 
strengthen identity, 
critical thought, 
and position truth 
as a key value in 
peacebuilding. 

Capacity building in school communities with regards to the 
promotion of truth, reconciliation, and non-repetition.

Capacity building in school communities in relation to research and 
project-based pedagogy.

Strengthening of pedagogical reflection around intercultural 
identities, specially in those schools with strong ethnic populations. 

Strengthening of links between schools and local community 
initiatives.

Strengthening of previous school projects and fostering of new 
initiatives related to EDP topics. 

Greater understanding of territorial dynamics and strengthening of 
local identities. 

Acknowledgement of the impacts of the armed conflict in local 
contexts.

Curricular transformation: changes made in “Institutional Project” 
and “Coexistence Manual” guidelines.

Impact in teacher-training schools: 
●	 Empowerment around the “Methodological Mosaic”, 

resulting in new research line centered pedagogies for truth 
and non-repetition 

●	 Participation in the Network of Teacher-Training Schools 
for Peace, which is building a pedagogical movement that 
promotes the right to truth and non-repetition.
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Path 3: 
Young experts 
on the Truth 
Commission.

Path Goal Most significant changes

Train children and young 
people so that they can 
become experts in the 
Truth Commission and 
position truth as a key 
value in peacebuilding

Raising awareness amongst teachers, school leaders and stu-
dents in school communities around the importance of truth as 
a public asset, and reconciliation and non-repetition processes, 
although this did not occur systematically amongst the schools 
participating in Path 3.

Acknowledgement of the Truth Commission’s work, although 
this did not occur systematically amongst the schools participat-
ing in Path 3.

Acknowledgement of the 2016 Peace Agreement, although this 
did not occur systematically amongst the schools participating 
in Path 3.
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Path 4: 
Bridges 
between 
memory and 
truth .

Path Goal Most significant changes

Analyze an episode of 
he armed conflict that 
has marked the school 
community in light of 
a reflection around the 
links between memory 
and truth 

Empowerment around the “Methodological Mosaic” and multi-
plication of its elements 

Curricular transformation: changes made in “Institutional Proj-
ect” and “Coexistence Manual” guidelines 

Pedagogical transformations: changes in teaching practices, 
incorporation strategies used in the Methodological Mosaic in 
classroom activities.

Greater links between school and local community actors in-
volved in the research process

Greater motivation in participants in terms of becoming in-
volved in school and community projects

Impact in teacher-training schools: 
• Empowerment around the “Methodological Mosaic”, 

specifically in a research-line related to “Coexistence and 
Peace” 

• Participation in the Network of Teacher-Training Schools 
for Peace, which is building a pedagogical movement that 
promotes the right to truth and non-repetition.
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Path 5: Path Goal Most significant changes

Our school as 
an agent in the 
armed conflict 
and peace-
building.

Elucidate the impact 
of the armed conflict 
in the school com-
munity understood 
as a collective agent, 
as well as give visi-
bility to its role as an 
agent of peace.

Acknowledgement of the role of schools as a collective agent in the 
armed conflict and peacebuilding.

Raising awareness amongst teachers, school leaders and students 
in school communities in the Caribbean region around the role of 
teachers and schools with regards to truth-seeking and telling, rec-
onciliation, and non-repetition.

Changes in the understanding of the role of teachers (both inside 
and outside schools), contributing to greater recognition of teachers’ 
experience in relation to the promotion of truth. This was enhanced 
by active community engagement in the participatory elaboration of 
creative products of great quality.

Greater understanding of how the armed conflict marked. local 
territories.

Curricular transformation: changes made in “Institutional Project” 
and “Coexistence Manual” guidelines.

Pedagogical transformations: changes in teaching practices, incor-
poration strategies used in the Methodological Mosaic in classroom 
activities

Empowerment around the “Methodological Mosaic” and multiplica-
tion of its elements.

Strengthening of previous school projects and fostering of new initia-
tives related to EDP topics.

Strengthening of links between schools and local community initia-
tives.

Greater motivation in participants in terms of becoming involved in 
school and community projects.

Breaking a culture of forced silence: In the six schools involved, the 
project faced the challenge of a culture of fear that was difficult to 
tackle in the beginning of the project. However, breaking silence was 
the most significant change for the schools involved in this Path.
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In other dimension of the analysis, the most significant changes in the advocacy component 
were:
Avocacy Most significant changes

Conformation of the Network of Teacher-Training Schools for Peace, whose members 
are working in curricula deconstruction and reconstruction in order to strengthen peace-
building perspectives. This network is also promoting dialogue and collaboration with 
other teacher-training schools in the region and the country, as well as other actors in the 
educational sector, in order to consolidate a pedagogical movement for truth.

Strengthening of the dialogue between schools, community actors, NGOs, universities 
and other actors committed with memory and truth with regards to the armed conflict 
in the state of Córdoba (one of the states in the Caribbean region). In this state, the 
presence of EDP also facilitated the creating of an alliance aimed at strengthening rural 
education, which involves the state-government, the National Ministry of Education, the 
Truth Commission, and other public and private actors.

Consolidation of a research report and a multimedia special on the impact of the armed 
conflict in the 6 schools of the Caribbean region that participated in Path 5 in EDP in 
2019. The work begun in 2019 laid the grounds for the research and advocacy that contin-
ued through 2020 and is on-going in 2021. In short, the work done around Path 5 in 2019 
created the conditions for Educapaz to become a key partner of the Truth Commission 
in terms of strengthening the educational sector’s perspective in three chapters of its 
upcoming Final Report: impacts, children and youth, and recommendations.

EDP’s “Methodological Mosaic” is recognized as a valuable tool for the Truth Commis-
sion insofar as it contributed and enhances its pedagogical strategy by empowering local 
communities around the concept of truth as a public asset.

 4. Conclusions

The analysis of the EDP project as a whole, shows the following most significant changes: 
From the 
perspective of 
the EDP project 
as a whole: 

EDP project goal Most significant changes:

Position truth as a 
public asset in the 
educational sector, 
contributing to pro-
cess of reconciliation 
and guarantees for 
non-repetition in 
the post-agreement 
context

The “Methodological Mosaic” is one of the big contributions that 
EDP’s legacy, as it was demonstrated that school communities 
create empowerment around this didactical tool. It is easy to use, 
and it is a solid base to fulfill the project’s purposes.

Raising awareness amongst teachers, school leaders and students 
in school communities in the Caribbean region around the role of 
schools with regards to truth-seeking and telling, reconciliation, 
and non-repetition.

Capacity building in school communities with regards to the pro-
motion of truth, reconciliation, and non-repetition.

Curricular and pedagogical transformations in participating 
schools.

Promotion of dialogues and connections between school and 
other actors in their communities.

Greater understanding of the history and realities of the region in 
participating school communities.

Acknowledgement of the role of schools as a collective actor in 
armed conflict and peacebuilding.



16

With regards to the relevance of the EDP project, it is possible to conclude that, in general, 
it was very relevant with regards to the needs, interests, and expectations of the participating 
population, as it helped to create awareness on the country’s socio-political context, and in 
some cases, a greater acknowledgement of the regional context in relation to the implications 
of the 2016 Peace Agreement and the Truth Commission’s work. It is important to highlight 
that the project was most relevant to those schools that had existent initiatives related to 
EDP’s thematic lines, as well as those schools that had experienced a culture of silence around 
the armed conflict, for which EDP represented a possibility to tackle these issues.

Participants valued EDP’s methodology because it resonated with school’s work logics, 
as well as concepts explored in the project, and the possibility offered to schools in terms 
of better understanding and engaging with the dynamics of their own local contexts. The 
components related to research and inter-school gatherings received the highest assessment 
from participants. The first, because research activities allowed them to engage in truth-
seeking and telling exercises regarding conflicts present in their schools and/or territories, 
and the second because the exchange opportunities allowed them to share experiences and 
acknowledge regional realities.

With regards to the efficacy of the EDP project, it is possible to conclude that the EDP’s 
activities were effective in terms of achieving expected results, as they strengthened school 
communities as relevant actors in the process of promoting truth, peaceful coexistence, and 
non-repetition of violence. This was not the case for schools participating in Path 3, for whom 
neither the project’s nor the path’s specific goals were reached. This was the result, on the one 
hand, because the path failed to meet the needs and expectations of school communities (the 
lack of a strong research component that could motivate teachers and students to continue the 
process after the end of the project, for example). On the other, hand, a common denominator 
between the three schools participating in Path 3 was the lack of a strong commitment on 
behalf of school leaders.

In terms of the project’s efficiency, one can conclude that, from a financial and administrative 
management standpoint, EDP was very efficient, insofar as important results were achieved, 
especially with regards to each school’s “catalyzing team”, with relatively modest financial 
resources, and given that methodological, financial, and human resources assigned to the 
project were sufficient, adequate, and timely, to achieve these results. Now, from the perspective 
of participants, it is important to emphasize that the project’s human resources were considered 
relevant and meaningful. Likewise, it is worthy to highlight that EDP had a great capacity to 
adapt to the needs of participating schools. The project’s main methodological resource, 
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the “Methodological Mosaic”, is flexible in terms of paths and themes, and is premised on a 
participatory logic, all of which created an atmosphere of trust and autonomy.

EDP’s evaluation process allowed for participants to identify different lessons learned based 
on their empowerment experience in the project:

• Acknowledgement of the importance of research in pedagogical processes by students, 
teachers, and school leaders

• Acknowledgement of the importance of renovating and strengthening methodological 
strategies by teachers when it comes to the themes promoted by EDP

• Acknowledgement of the importance of respecting and promoting diversity in pedagogical 
process by students and teachers. 

• Better understanding of the importance of establishing more horizontal and participatory 
relations with students by teachers, in order to enhance youth leadership

• Students recognize that the process allowed them to overcome fears of speaking and 
expressing themselves. 

• Students, teachers, and school leaders recognize that the importance of teaching and 
talking about the history of the armed conflict in schools, a topic that was not a priority in 
schools’ syllabi. 

• Better understanding of the Peace Agreement in some of the members of the “catalyzing 
teams”, and the importance of research, memory, truth, and non-repetition efforts in its 
implementation. 

• Acknowledgement of the importance of reflecting upon key concepts around memory, 
truth, non-repetition and peacebuilding in school communities.

In terms of the sustainability of EDP, it is possible to conclude that many of the participating 
schools had their own projects related to issues of peaceful coexistence, memory, truth, and/
or reconciliation, or had identified a need in this direction, which enabled the intervention to 
strengthen or create initiative in schools.

EDP’s connection to these initiatives or needs enhanced the possibilities of sustaining 
processes beyond the closure of the project and contributed to the multiplication of the 
project’s teachings and methodologies.

The evaluation was able to establish that, in the majority of participating schools, with the 
exception of those participating in Path 3, EDP’s methodology is assessed as coherent with 
schools’ internal logics and thematic interests. However, this was not the case for all schools; 
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in Path 2 for example, some schools reported difficulties in terms of the relationship between 
project and their schools’ priorities and administrative dynamics.

In some cases, the evaluation was able to identify activities or initiatives implemented in the 
schools beyond EDP’s initial phase in 2019. This reveals dynamics of sustainability in aspects 
such as: curricular transformations in terms of the enhancement of existing study plans, 
including the creating of new courses and research lines, adjustment in “school coexistence 
manuals”, particularly related to the transformation of highly punitive logics to more restorative 
approaches, strengthening of “peaceful coexistence” initiatives, both inside schools and in 
wider community settings, and activities carried out using the creative products generated in 
EDP.  

With regards to participant satisfaction with the EDP project, it is possible to conclude that 
participating schools are very satisfied.

However, some schools also expressed certain dissatisfactions. In Path 1, for instance, one 
student expressed dissatisfaction because she did not have timely and adequate information 
about the project’s closure. In Path 3, the dissatisfaction expressed is directed towards the 
participants’ school leaders, fellow teachers, and students, as he considered that they didn’t 
give enough value to the project. In the case of Path 5, in one school the participants expressed 
dissatisfaction in terms of school leaders’ willingness to effectively negotiate schedules so that 
project activities could take place during school hours.

The participating schools are satisfied with the creative products elaborated in the context 
of EDP. However, some institutions expressed dissatisfactions related to the fact that their 
product was not completed in the announced timeframe, that the product initially proposed 
was not completed, or that the product was completed but now shared with the community 
in the project’s timeframe.

One can assert that the project was successful when:
• Schools had previous work and/or there was clarity in expectations with regards to what 

EDP proposes.
• The project included very diverse schools, which allowed for interesting learning processes 

with regards to the importance of truth.
• When school leaders’ goodwill was effectively negotiated at the initial stage of the project, 

when the project had a strong research component, and when participants had participated 
in inter-school gatherings. 
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There were difficulties in the development of the project when:
• There was a lack of coordination vis-a-vis internal logics of schools, for example, in terms 

of including the project’s activities in institutional planning.
• School leaders’ goodwill was not effectively negotiated in the initial stages of the project.
• The project did now allow for necessary flexibility in terms of activities and timing.
• Facilitators did not offer adequate and quality pedagogical support.
• Communication wasn’t fluid and there was lack of clarity in terms of expectations.

The majority of schools acknowledge that the project enabled changes in terms of:
• Enhanced communication and collaboration between schools and social leaders and 

initiatives in local communities.
• Multiplication of EDP’s activities and methodologies in other schools led by participants.
• The use of the project’s methodologies in some family and social settings.

In three of the Mosaic’s paths, some schools reported that EDP contributed to curricular 
transformations.

In the 4 schools where teacher-training schools (Escuelas Normales) participated (1, 2, 4 and 
5), the participants report that they have implemented the “Methodological Mosaic” in other 
institutional projects, and specifically in project based-pedagogy related to history education.

With the exception of Path 3, it was evident that the school’s “catalyzing teams” strengthened 
their capacities and abilities for the identification and elucidation of conflicts.

Likewise, some teachers became more aware of their role as teachers in processes related to 
the promotion of truth and peacebuilding. 

School communities strengthened their capacities and abilities in relation to truth-seeking 
and telling, reconciliation, and non-repetition of violence. However, this did not occur 
homogeneously in all schools, and was most significant in those directly involved in the 
“catalyzing teams”. 

The evaluation was also able to identify areas of improvement in case the EDP project were to 
continue. Amongst the most relevant are:

Technical aspects:
• Promote better communication and engagement of school leaders, so that they can 

in turn facilitate teachers’ involvement in the project and better coordination between 
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institutional and project dynamics.
• Creating a solid monitoring system. 

Methodological aspects:
• Extend timeframes for the project’s activities, seeking a better coordination between 

institutional dynamics and the project’s timeline. It is important for Educapaz to assess the 
timeframe needed for the complete implementation of the Methodological Mosaic, as the 
pilot intervention carried out in 2019 was not able to implement the paths completely in 
the expected timing. 

• Greater coordinating between project dynamics and school institutional logics. 
• Enhancement of inter-school dialogues and gatherings aimed at sharing experiences in 

different stages of the project, and not only centered around sharing results in the final 
stage.

In terms of human resources:
• More frequent visits to schools by Educapaz’s facilitating team.

In terms of communications:
• The transmedia strategy should be more cross-cutting and more visible to each school.
• Improve communication channels, both between Educapaz and the schools, as well as 

amongst the “catalyzing teams”. 

In terms of the dissemination of results:
• Amplify dissemination efforts of EDP results in each school.
• Amplify dissemination efforts of EDP results in other schools.

In terms of advocacy:
• Extend advocacy efforts to have a greater impact on families, social organizations, and 

secretaries of education. 

In terms of sustainability:
• The need to communication and negotiation with school leaders so that the project’s 

achievement and be sustained over time. 
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5. Recommendatios

Finally, the main recommendations that emerge from the evaluation of the EDP project are:

a) Improve coordination between the EDP project dynamics and school’s institutional logics. 

●	 This implies the following actions in the initial stage of the project:
●	 Inclusion of the project activities in school planning processes.
●	 Negotiating the commitment and effective participation of school leaders in order to  

enhance institutional support for the project.
●	 Previously identifying context needs in terms of access, language and cultural characteristics, 

in order that the project be more in sync with the school community and the context in 
which it takes place. 

In the development and closure of the project:
●	 Generate strategies that enhance school’s ideas about the type of actions that can 

contribute to the project’s sustainability, such as curricular transformations, links with other 
relevant school projects, transformations in conflict resolution practices, etc. 

b) From the very beginning, including the school selection process, EDP should engage 
strategic allies beyond schools such as secretaries of education, universities, community 
organizations and other institutions relevant to the consolidation and sustainability of the 
project. 

c) Enhance the potential of the research and exchange components of the project in order 
to boost the engagement and empowerment of participants in all Paths, including Path 3. 
Although this path is centered on teaching about Truth Commission, it should also include 
research and exchange activities with much greater strength. 

d) In terms of the school selection process, it is important to maintain the diversity of institutions 
and territories. However, the timeframes of the call for schools should be extended in order 
that schools can better prepare themselves and specially include the project in their planning 
processes. Moreover, one of the selection criteria should be the establishment of agreements 
between school leaders, teachers and students that can facilitate the implementation of 
project activities and contribute to its sustainability.
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e) Strengthen the component related to better understanding of the Peace Agreement, the 
role of the Truth Commission, and, its future legacy, in order that future interventions can 
generate more empowerment around these issues in school communities.
 
f) The project’s facilitating team should be strengthened. Firstly, facilitators should have enough 
previous training regarding the project’s conceptual, methodological, and communicational 
aspects. Likewise, all facilitators should be exclusively dedicated to pedagogical support 
activities, and have the necessary resources to visit each assigned school more frequently. 
Finally, facilitator should generate qualitative progress reports that can facilitate monitoring 
and evaluation activities. 

g) Develop a follow-up component that can generate input that can be used in the evaluation 
process. 

h) Visits to schools by Educapaz facilitators should not only be focused on pedagogical support 
activities, but should include activities related to monitoring progress of agreements, activities, 
and empowerment process involving the wider school community, beyond “catalyzing teams”. 

i) Strengthen the engagement of the entire educational community, generating activities that 
can amplify the participation of teachers, students, and families beyond activities aimed at 
sharing project advances and results. The importance of the systematic involvement of families, 
community leaders and other local allies is made evident when one analyzes the results of 
schools that achieved this kind of community engagement. In these activities involving the 
school community at large, it is important to systematically register attendance in order that 
this evidence can be available for the evaluation process. 

j) Despite the fact that the creative products are important for the project because they engage 
the school community and generate collective reflection during the process, it is important 
to give more attention to the final product’s dissemination phase. This should involve school 
actors, community actors that contributed to the product, as well as other schools, allies, and 
decision-making actors. In fact, although EDP 2019 product are available online in Educapaz’s 
website, this should be part of a more solid communication strategy that should promote 
diverse use of these creative products by the general public.

k)For future interventions, it is important to better define the project’s expected reach and 
impact in each of its goals: specifying results and impacts are expected specifically from 
student and teachers participating in the “catalyzing team”, which imply the school community 
at large, which involve other community actors, and what exactly is expected in terms of 
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sustainability. For instance, it is important to delimit what is expected in terms of curricular 
transformation after one year of implementation, or whether impact in local communities can 
be in fact achieved in this timeframe, or if one year of project implementation is only meant to 
create conditions for this kind of impact. 

l) Design an on-line or on-site or mixed support component, once the EDP project 
implementation ends, that can allow for the continuation of exchange opportunities, feedback 
activities, and general strengthening of the activities, projects, networks and other initiatives 
generated by the project, in order to contribute to its sustainability. 

m) Future editions of EDP should promote empowerment of the Truth Commission’s legacy, 
especially the pedagogical use of its upcoming Final Report, amongst schools and other allies. 
In this way, EDP can enhance its sustainability and continuation as a pedagogical strategy 
that contributes to peacebuilding with, children, young people, and in-traning and in-service 
teachers. 
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